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SMART Notebook


Grade 9 Language Arts

Opinionaire: Peer Relationships

Identify whether you agree (A) or disagree (D) with each statement.  Put a star next to the statements about which you feel strongly.


1. _______ Other people define you by the people you hang out with.


2. _______ Physical appearance doesn’t matter among friends.


3. _______ I have many friends who are nothing like me.


4. _______ Kids who act “weird” deserve the treatment they get from their peers.


5. _______ A person’s parents are his/her best friends.


6. _______ It’s better to have a large group of friends than just one or two.


7. _______ Your status in your peer group affects how you feel about yourself.


8. _______ It’s okay to change how you act in front of different groups of peers.


9. _______ There are people in my close peer group whom I do not like.


10. ______ The people that you’ll be friends with in the future will probably be similar to the people you’re friends with now.


Now, ask yourself:   Was I totally honest with my answers?

SMART Notebook


Chapters 1 and 2: Questions


Answer the following in complete sentences and paragraphs:


1. With what social group does Ponyboy identify himself from the first paragraph of the book?  How is he like the others in his group?  How is he different from his peer group?


2. Tell about Ponyboy’s family.  Who are his family members and what are they like?  What is Pony’s relationship with each of his brothers?  


3. Who are the other “members” of Pony’s social group?  Describe each person. 


4. When Cherry said, “Things are rough all over,” what did she mean?

Chapters 3 and 4: Point of view piece


Consider these two chapters from the point of view of either Bob or Johnny.  Rewrite the scene in the park in first person, present tense, as either of these two characters.  Think about what might be going through their minds as the scene unfolds.  Both are thinking about more than just the violence that gets played out in the park. Are they thinking about their friends?  Their families?  The other social group?  What are their emotions throughout the scene?


Chapters 5 and 6: Poem analysis

In Chapter 5, Ponyboy recites Robert Frost’s poem “Nothing Gold Can Stay.” In a paragraph, discuss what you think the poem means.  You can go line by line or refer to certain lines in your interpretation.  The poem also has a lot of meaning personally for Pony and Johnny.   Discuss in a second paragraph how the poem applies to their lives and the lives of the rest of the Greasers. 

Chapters 7 and 8: Character metaphor mini-poster


Choose an important character from the book.  Think about three metaphors (or similes) that you might use to describe that character.  For example, Johnny is a stick of dynamite ready to explode, or Dally is a wild colt that cannot be tamed.  Don’t be cliché! When you’ve come up with your three metaphors for your character, make your mini poster (on a sheet of plain, 8½ x 11 paper) like the sample below: 

Chapters 9 and 10: Peer relations quotes


“I’m a grease, same as Dally.  He’s my buddy.” -Ponyboy (p.23)

“You take up for your buddies, no matter what they do.  When you’re a gang, you stick up for the members.  If you don’t stick up for them, stick together, make like brothers, it isn’t a gang anymore.  It’s a pack.” -Ponyboy (p.26)

“All Socs aren’t like that…That’s like saying all you greasers are like Dallas Winston.” -Cherry (p.34)

“It seemed funny to me that Socs- if these girls were any example- were just like us.” -Ponyboy (p.37)

“I mean…if I see you in the hall at school or someplace and don’t say hi, it’s not personal or anything…” -Cherry (p.45)


“Socs were just guys after all.  Things were rough all over, but it was better that way.” -Ponyboy (p.118)

“You know, the only thing that keeps Darry from bein’ a Soc is us.” -Two Bit (p.126)

“Darry and the Soc walked slowly in a circle.  Even I could feel their hatred.  They used to be buddies, I thought, they used to be friends, and now they hate each other because one has to work for a living and the other comes from the West side.” -Ponyboy (p.143)


Choose two quotes from the list above.  For each quote you choose, explain how the quote parallels or reminds you of social relationships you see in your everyday life.  Write one paragraph for each quote.  Obviously, there aren’t Greasers and Socs at CA, but there are different social groups.  How do the quotes you chose apply to the 7th grade or Middle School social groups or individuals?   
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THE OUTSIDERS DEBATE PROJECT RUBRIC 
Note Taking, Position Paper, Debate, Debate Costume, & Personal Reflection 


Rating 
Area 


1 
Poor 


2 
Fair 


3 
Good 


4 
Superior 


Note Taking 
Assessment 


Rating 


_________ 


Poor or 
incomplete set of 
notes, with little 
detail, covering 


few of the 6 
debate points. 
Page numbers 
are included for 
only some of the 


research. 


Adequate notes, 
with some detail 


covering the 
majority each of 


the 6 debate 
points. Page 
numbers are 
included for 
most of the 
research. 


Good notes with 
details covering 
almost all of the 
6 debate points. 
Page numbers 
are included for 


nearly all 
research. 


Complete set of very good, 
detailed notes covering each 
of the 6 debate points. Page 
numbers are included for all 


research. 


Position 
Paper 


Assessment 
Rating 


_________ 


Paper shows 
little or no 
evidence 


supporting any 
of the 6 debate 
points. Writing 


conforms to the 
Poor Level of 
the General 


Writing Rubric. 


Paper shows 
adequate 
evidence 


supporting the 
majority of the 6 
debate points. 
Writing mostly 


conforms to the 
Good Level of 
the General 


Writing Rubric. 


Paper shows 
mostly complete 


and clear 
evidence 


supporting most 
of the 6 debate 
points. Writing 


meets the Good 
Level of the 


General Writing 
Rubric. 


Paper shows complete and 
clear evidence supporting 


each of the 6 debate points. 
Writing meets the Superior 
Level of the General Writing 


Rubric. 


Debate 
Assessment 


Rating 


_________ 


Unable or 
unwilling to 


articulate clearly 
and calmly any 
of the 6 debate 


points 
arguments using 
specific, factual 


information. 
Interrupts often. 


Articulates 
clearly and 


calmly some of 
the 6 debate 


points 
arguments using 
specific, factual 


information. 
Occasionally 


interrupts. 


Articulates 
clearly and 


calmly most of 
the 6 debate 


points 
arguments using 
specific, factual 


information. 
Almost never 


interrupts. 


Articulates clearly and 
calmly each of the 6 debate 


point arguments using 
specific, factual information. 


Never interrupts. 


Debate 
Costume 


Assessment 
Rating 


_________ 


Looks nothing or 
little like a 
Greaser or 


Social would 
look. 


Looks something 
like a Greaser or 


Social would 
look . 


Looks nearly like 
a Greaser or 
Social would 


look . 


Looks exactly like a Greaser 
or Social would look . 


Personal 
Reflection 


Assessment 
Rating 


_________ 


Shows little or 
no evidence of 


thought or 
consideration of 


the Debate 
Project. Meets 
the Poor Level 
of the General 
Writing Rubric. 


Shows evidence 
of some thought 


and 
consideration of 


the Debate 
Project. Mostly 


meets the Good 
Level of the 


General Writing 
Rubric. 


Shows evidence 
of a good 
amount of 


thought and 
consideration of 


the Debate 
Project. Meets 
the Good Level 
of the General 
Writing Rubric. 


Shows evidence of 
significant thought and 


consideration of the Debate 
Project. Meets the Superior 
Level of the General Writing 


Rubric. 
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This literature unit for The Outsiders
by S. E. Hinton represents one model of
authentic teaching and learning called 
for in CSI’s intermediate/upper literacy
framework. In keeping with CSI’s conviction
that all students should engage in 
challenging intellectual activity, this unit
is designed to involve whole classes that
include struggling readers as well as 
proficient ones. By emphasizing discussion—
and by acting as a facilitator, not an
"imparter" of information—you can help
all your students probe the ideas contained
in this thought-provoking novel. 


Students engaged in this literature 
study will participate in collaborative,
inquiry-based activities that maintain a
focus on the text. They will practice 
higher-order thinking and also acquire 
a range of reading comprehension, 
note-taking, vocabulary-building, writing,
and speaking skills, within the context 
of authentic work—in this case, an 
exploration of a rich work of literature.
Vocabulary development activities, for
example, focus on words with thematic
weight or on passages that deepen 
students’ understanding of character, 
setting, or tone. Technology is used as 
a tool for genuine inquiry, not as a mere
add-on. 


A Note to Teachers


You can involve students’ caretakers in
this unit by sending home a schedule of
the assignments and inviting them to
read the novel along with their child.
Include critical-thinking questions for the
family to discuss together. Other homework
activities might include writing assignments
that pertain to a reading strategy, or having
students write essays addressing questions
inspired by class discussion.


Assessment should be an ongoing process
that spans reading of the text, discussion,
writing, vocabulary, and extension activities.
Written work—ranging from elaborated
answers to critical-thinking questions to
polished essays—can be collected in writing
portfolios for evaluation. Several rubrics
are included in the appendix to help you
evaluate your students’ performance. 


Finally, it is our hope that this and other
CSI units will broaden your own sense of
authentic learning and give you a new
repertoire of techniques for conducting
activities that build on student-generated
ideas. As your students acquire a range of
reading and thinking strategies that are
transferable to other content areas, they
will also experience the pleasure of reading
fine literature and the satisfaction that
arises from sharing and developing new
ideas and learning from their peers.
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Prereading Activities


Prereading activities draw upon students’
prior knowledge in ways that will prepare
them to make a personal connection with
the story. Several questions are included
here for students to research and discuss in
order to set a context for the novel.


Reading Strategies


Students will use a variety of reading
strategies as they read The Outsiders. Four
story-specific strategies, chosen to highlight
important thematic developments in each
section, are suggested here.  Encourage
students to take notes as they use a reading
strategy—not only to keep a record of
thoughts they want to share, but also as a
way to help them respond actively to the
text. Allow class time for students to share
their notes and the thinking behind them.  


If students maintain reading journals,
they can also record ideas and questions
that were provoked by the text—anything
they found surprising, confusing, troubling,
or interesting. They can record quotes
that strike them for a variety of reasons—
because the language is moving or evokes
a personal association—and then reflect
on the quote. Or students can summarize
why they agree or disagree with a charac-
ter in the story, or with the author.
Journal entries could then become topics
for reflection or inspiration for other
forms of personal response.


Vocabulary Development


This unit includes a vocabulary activity for
each reading section. These activities focus
on specific words and phrases in the novel
that have thematic significance. Students
can complete these activities as homework
or in pairs or small groups. Allow time for
students to share their answers. 


In addition to specific vocabulary activities,
we include a Vocabulary Tracker in the
appendix. This form can help students keep
track of any new words they encounter as
they read. Encourage students to try to 
use the context of the story to figure out
the meaning of new words—to make 
predictions about what they might mean.
Students can use individual trackers, or 
you can maintain a classroom tracker that
includes everyone’s words. Alternatively, you
can post new words on a classroom "word
wall." These words might then become the
focus of a separate lesson, for example, on
prefixes, suffixes, or parts of speech.


Questions for Text-Based Discussion


The questions in this unit are divided 
into two groups: Factual and Inferential
Questions and Critical-Thinking Questions.
Factual and inferential questions are
intended to elicit simple or literal answers
that will reinforce students’ grasp of the
story’s details and plot. Don’t feel that
you must dwell on these questions; once
students have answered them, move on
to the critical-thinking questions.


Introduction to the Inquiry-Based Activities
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Critical-thinking questions will elicit vary-
ing—and sometimes opposing—opinions
that students should learn to support with
evidence from the text. Use critical-thinking
questions to promote a sustained, in-depth
exchange among students—an opportunity
for them to read a text closely, synthesize
ideas, and learn from one another.


We suggest that you begin by making
text-based discussion a whole-class activity
so that you can model how to search for
answers to questions that have more than
one possible answer. Ask such questions
as Does anyone have a different opinion?
Is there another reason you can think of
that could have made this character act 
in this way? Why do you think the author
used these words to describe what 
happened? You will also want to model
how to find evidence in the story to support
answers: What in the story makes you
think that? Why do you agree with this
opinion? Is there another part of the
story where the character behaved in 
this way? Behaved differently? As students
learn how to delve into and thoroughly
explore critical-thinking questions, you
can arrange students in small groups for
discussion. Allow time to bring the class
together to share their ideas. In this way,
students will see the variety of thinking
that a work of literature can stimulate.
You can also vary your discussion activity
by using a "discussion web" graphic
organizer (see the appendix). This would 
be especially helpful if students discuss
questions in small groups and come together
to share their ideas with the class.


Critical-thinking questions can also be
used to focus students’ reading and as a
source for student writing. Choose a few
questions that relate to the chapter or
section that students are reading and
encourage them to note places in the 
text that will help answer the questions.
After they read, students can discuss or
write answers. Remind students that 
critical-thinking questions elicit varying
responses and that their answers must be
supported with evidence from the text.


Reflection and Writing


Each reading section includes a question
for personal reflection that students can
answer in writing after their discussions.
Students can work in pairs or small groups
to generate ideas before they write, or
students can work independently in class
or at home.


Extension Activities


We include several suggested extension
activities that are intended to broaden
students’ thinking about the novel while
introducing a new area of study. 


Final Projects


To complete their exploration of The
Outsiders, confer with each of your 
students and decide upon a final project.
Students can work on their projects alone
or with a group. A few suggestions are
provided in section 5 of this unit.







Asking the following kinds of questions will enable you to foster students’ pleasure 
in reading and talking about books, while meeting the most rigorous national, state, and local
learning standards.


Factual Questions have only one correct answer and are used to make sure that students understand
the literal meaning of a text. Factual questions might ask students to


■ Recall details


■ Recap descriptions of people, places, or events


■ Explain relationships among characters


■ Establish time and sequence


Inferential Questions often have only one correct answer. They require students to look at the
text for clues that will lead to the answer and are used to assess whether students can use the
text to


■ Draw logical conclusions about literal meaning


■ Deduce the meaning of words through context


■ Understand cause and effect


■ Understand figurative and metaphorical language


■ Identify problems and solutions


Critical-Thinking Questions can elicit a variety of answers. They require students to draw upon
their powers of analytical and imaginative thinking and use the text to


■ Explore characters’ traits and feelings, their motives and reasons for their actions


■ Understand the story’s mood or tone


■ Articulate central ideas or themes in a story


■ Originate and support ideas


■ Use textual evidence


■ Draw conclusions about an author’s viewpoint, purpose, or intention


■ Entertain differing interpretations


Personal-Opinion Questions ask students to move beyond analysis of the text. They require 
students to apply their own values and experiences in evaluating their feelings about what they
have read and to


■ Consider whether they agree with what characters in the story think, do, or say


■ Empathize with or judge characters


■ Decide whether they agree or disagree with the author
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Questions for Literacy Instruction







Encourage students to use phrases such as these when discussing the novel with 
their classmates.


When you want to expand upon someone’s idea


■ I agree with what you are saying because . . .


■ What you just said matches what was in my mind because . . .


■ I have an example of what you just said.


■ Another thing that goes with that is . . .


■ I agree with the part about . . .


When you don’t understand or want to hear more about someone’s comment


■ I’m not sure I understand what you’re saying. Could you say it in another way?


■ So, are you saying . . . ?


■ Why do you think that? Can you show me how you got that idea?


■ Could you give an example?


When you want to disagree with someone


■ I hear what you’re saying, but I see it a little differently . . . .


■ That’s true, but . . .


■ I partly agree and partly disagree with you because . . .


■ I had a different idea about that.


Discussion Language for Students
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All students, regardless of their reading 
ability, can benefit from participating in
the CSI literature units. By focusing on
discussion of critical-thinking questions—
and building on students’ own opinions
and personal responses to the story—you
will be able to involve your whole class in
reflecting on the ideas raised by these
works. However, there are additional
ways to maximize the participation of
your struggling readers.


Emphasize discussion activities. Tell 
students that they are embarking on a 
collaborative exploration of the novel.
Make good use of the prereading 
activities—intended to activate students’
prior knowledge—and involve your 
struggling readers in discussing the ideas
evoked by the questions. In so doing, 
you will boost students’ confidence and
prepare them to approach similar issues
in the story. Let students know that 
their contribution to discussion is just 
as important as the quality of their 
written work.


Read the story aloud to students while
they follow along in their books and 
use a recommended reading strategy.
Support students in using these strategies
by pausing at appropriate intervals to
hear ideas evoked by the text. To help
elicit students’ thinking, ask questions
such as those accompanying each 
reading strategy. 


Have students read with a partner. While
one student reads aloud, the partner follows
along in the text and uses the reading 
strategy. After reading a page or so, the 
listener gives one or more examples of 
how the strategy relates to the text. Then
students reverse roles. If students get stuck
in their reading, encourage them to keep
going until the text becomes clear; then
backtrack and try to make sense of the 
difficult passage in light of the text that
they understood.


Create homogeneous groups for guided 
reading instruction. Spend extra time
with your struggling readers while the
rest of the class reads independently
and/or completes related activities and
writing assignments. Help struggling 
students use the suggested reading and
note-taking strategies and achieve a basic
understanding of the story. Discussions of
critical-thinking questions, vocabulary,
and extension activities can then be held
in heterogeneous groups or as a class.


Slow down the reading process. Choose a
rich passage from the novel and conduct
a minilesson on how one can increase
comprehension by reading a text slowly
and purposefully. Model how to raise
questions when the meaning of a sentence
or paragraph is unclear. Demonstrate to
students how to articulate the problem: Do I
know all the words here? Do I understand
what action is occurring? Why was I surprised
here? Have I lost the train of thought?


Supporting Struggling Readers







Demonstrate how to solve a variety of prob-
lems, for example, by rereading, by reading
through the difficulty and then backtracking,
or by making a note of something to discuss
with others. Show how summarizing or para-
phrasing a passage can sometimes clear up
puzzles or misunderstandings. And draw 
special attention to how some areas of 
confusion—for example, about what a char-
acter is feeling or thinking or why the author
chose particular words—can be the source of
critical-thinking questions that groups of stu-
dents can discuss and resolve together.


Enlist extra support for reading. If a 
student is working with a tutor or adjunct
teacher outside of classroom time, share 
the unit with the instructor and ask that
part of the student’s session be devoted to
reading the novel and utilizing the reading
strategies. You might also record your 
reading of the book for the class listening
center and encourage those students who
need it to listen to the tape as they read. 


Focus on critical-thinking questions.
Questions that delve into the deeper mean-
ing of a story are often easier to respond to
than many factual questions that ask read-
ers to remember and locate isolated details
out of context. When students answer criti-
cal-thinking questions, they draw upon the
facts and incidents they remember best and
use them to explain their ideas. Reflecting
on critical-thinking questions requires 
students to use many basic comprehension
skills—for example, factual recall, sequenc-
ing, explaining cause and effect, drawing
logical conclusions—as they test out possible
answers, weigh evidence, and incorporate
the thinking of others.


Take on the role of facilitator. Think of your-
self, not as one who is imparting informa-
tion to students, or testing their knowledge
of the plot, but rather as a facilitator who is
helping students form and articulate their
own ideas. Establish an atmosphere in which
students feel comfortable voicing incipient
ideas, asking their own questions, and
politely disagreeing with others. Make sure 
students understand that you are asking
questions, not to check what they know, 
but to help everyone in the class learn more
about and enjoy the novel.


Maintain high expectations. Don’t assume
that because a student can’t read well, he 
or she cannot think well. Listen carefully to
what students say and draw out their 
thinking. During class discussion of critical-
thinking questions, refer to passages in the
text that might provide evidence to support
students’ ideas.


Provide extra support for writing.
Brainstorm ideas before having students
write. Help students see how each writing
activity builds on the work they have
already done with the book. Work with a
small group of students while those who
can write independently work on their own.


Involve students’ families. Send home a
schedule of your class work and ask caretak-
ers to help their children with the reading.
Have them guide children in writing down
any questions they have about the story to
bring into class. These questions can be the
subject of whole-class or small-group discus-
sion or clarification. If feasible, send home a
tape recording of the book so that families
can listen and read along together.
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Inquiry-Based Activities, Chapters 1–3


Prereading Activity


To help them better understand the 1960s setting of the story, students do research 
to develop a "portrait of a greaser" and begin to keep a glossary of greaser slang.


Reading Strategy


Four reading strategies are suggested for this unit. Students can use a single strategy 
throughout their reading of the novel or use a different one for each section, marking
places where 


■ They see similarities or differences between the Socs and the greasers


■ They feel a sense of tension


■ A conflict is provoked or erupts, and places where a conflict is resolved


■ A character does something they like or don’t like


Vocabulary Development: Greaser and Hood


Students look closely at the qualities of several members of Ponyboy’s gang to 
understand what Ponyboy means when he says, "The difference that separates a 
greaser from a hood wasn’t present in Dally."


Text-Based Discussion


Reflection and Writing 


Students write essays in response to this question: Is Ponyboy being fair to his 
brother Darry?


Social Studies Extension Activity: Nontraditional Families 


Students think about the qualities of nontraditional families—like the Curtis family
and the "family" of the gang—by interviewing members of alternative families 
and discussing how they differ from and resemble their own families.


Unit Overview


This unit is divided into five sections. Each section can be completed in approximately a week.


1
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Inquiry-Based Activities, Chapters 4–6


Reading Strategy


For this section, we suggest students mark places where they feel a sense of tension.


Vocabulary Development: Premonition
Students discuss what event Ponyboy has a premonition about and imagine how 
they would communicate this in a film.


Text-Based Discussion


Reflection and Writing 


Students write essays answering the question, Why is cutting their hair one of the 
hardest things for Ponyboy and Johnny to do?


Poetry Extension Activity: Golden Words 


Students read and discuss the poem by Robert Frost that Ponyboy recites to Johnny.


2


Inquiry-Based Activities, Chapters 7–9


Reading Strategy


For this section, we suggest students mark places where they feel a sense of tension.


Vocabulary Development: Pride
Students examine types of pride that are healthy for the characters and types of 
pride that can be risky.


Text-Based Discussion


Reflection and Writing 


Students write essays in response to this question: Do you agree that young people
really want to have someone set rules and limits for them?


Media Analysis Extension Activity: Read All About It! 


Students analyze how media reports of the boys’ rescue of the children were 
designed to affect public opinion.


3
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Inquiry-Based Activities, Chapters 10–12


Reading Strategy


For this section, we suggest students mark places where a conflict is provoked or
erupts, and places where a conflict is resolved.


Vocabulary Development: Remember/Remembering


Students think about why Ponyboy at first resists remembering and then tries to 
remember and communicate what happened to members of his gang and the Socs.  


Text-Based Discussion


Final Projects


Students conclude their exploration of the novel by completing a final project 
on their own or with a group.


4


5
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Ponyboy Curtis and his brothers and friends are "greasers"—longhaired kids from the
wrong side of town, with a reputation for being wild. But when he’s not fighting the
"Socs"—a gang of wealthy teens with a taste for beating up greasers—Ponyboy is also a
serious student, and his oldest brother and guardian, Darry, is determined that Ponyboy
will make something of himself. Staying out of trouble isn’t easy, though. One night,
Ponyboy and his best friend, Johnny—the two youngest and gentlest members of their
gang—are involved in the death of a Soc, setting off a series of tragic events. Ponyboy
discovers that the world is less clear-cut, and that people are more complex, than he had
thought. Greasers and Socs can have things in common. And his brother Darry is not 
inhuman after all. 


About the Author


Susan Eloise (S. E.) Hinton wrote The Outsiders when she was only sixteen years old, 
beginning a distinguished career in young-adult fiction. Several of her novels have been
made into films, including The Outsiders (1983), which had an impressive cast of soon-to-be
stars such as Matt Dillon, Patrick Swayze, and Tom Cruise. To learn more about S. E. Hinton,
visit her website, www.sehinton.com


Plot Summary







Prereading Activity


Tell students that the young man who narrates The Outsiders calls himself and his friends
"greasers." Have the class look up the term in a few online or bound dictionaries—including
a dictionary of slang, if possible—and try to compile a "portrait of a greaser." Ask them to
consider such questions as  


■ What sort of people became greasers? 


■ How did they dress? 


■ Why were they called "greasers"? 


■ What did greasers do? 


■ What kind of reputation did they have?


Tell students that the story takes place in a South Plains state, possibly Oklahoma, during
the 1960s and that the narrator’s speech reflects a certain kind of slang of that time. 
You might have students start an ongoing "greaser slang" glossary, adding entries whenever
they come across a new example in the book, for example, tuff, hood, and blade (for knife).


For one example of an online dictionary, see www.yourDictionary.com 


Reading Strategies 


Following are four reading strategies that students can use while reading The Outsiders.
You might choose one and have students trace it throughout the novel, or assign a different
strategy for each section. Be sure to model how you would take notes using each reading
strategy. After students read, allow time for them to share their responses. Suggestions
for especially good pairings are indicated.


Similarities and Differences Section 1


Have students mark places where they notice similarities or differences between the Socs
and the greasers. When students share responses, ask, What is the similarity (difference)
here? How does it affect their attitudes toward each other?


Inquiry-Based Activities Chapters 1–3 1
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Reader Response Section 1


Have students mark places where a character does something they like and places where
a character does something they don’t like. When students share responses, ask, Did you
mark any places where something you liked is what society might consider "bad"? Did
you mark places where something you didn’t like is what society might consider "good"?


Conflict and Resolution Sections 1 and 4


Have students mark places where a conflict is provoked or erupts, and places where a
conflict is resolved. When students share responses, ask, Why is there a conflict here?
How does this resolve a conflict?


Narrative Tension Sections 2 and 3


Have students mark places where they feel a sense of tension. Explain that authors, 
like filmmakers, often get audiences emotionally involved in a story by using suspense 
or a build-up to an open conflict or dramatic event. For example, the end of section 1
(page 52) lets us know that something bad is about to happen, but we don’t know what.
Also like filmmakers, authors may increase the feeling of tension through details like 
setting and visual or sound effects. For each place they mark, ask students to think about
how the author builds tension. 


Vocabulary Development: Greaser and Hood 


Conduct this activity using the graphic organizer in the appendix as a guide. This can be a
whole-class activity, or students can work in pairs or small groups to generate their ideas. 


To conclude, tell students that they are going to think about why kids like Dally sometimes
inspire affection or admiration in others. For example, Johnny "worshiped the ground
Dally walked on" (25), and Cherry Valance thinks she could fall in love with him (46). 
Ask students to discuss or write on the question, Why do "nice" people like Johnny and
Cherry Valance sometimes find "bad" kids like Dally attractive?


Questions for Text-Based Discussion


Ask factual and inferential questions only to reinforce students’ grasp of the story’s details
and plot. Once students have answered them, move on to the critical-thinking questions,
which will elicit varying responses that can be supported with evidence from the text.







CSI Literature Unit THE OUTSIDERS 17


Factual and Inferential Questions


1. How is Ponyboy different from his two brothers and the other people he knows? (1–2)


2. How do Socs differ from greasers? (3) 


3. What does Ponyboy mean when he says he doesn’t use his head, even though he’s 
smart and does well in school? (4)


4. Why does Ponyboy like and admire Soda, but not Darry? (6–8)


5. Why does Dallas Winston hate "the whole world"? (10–11)


6. Why does Ponyboy think, "We deserve a lot of our trouble"? (16)


7. Why doesn’t Ponyboy really believe what Cherry says about Socs having troubles? (36)


8. What does Ponyboy mean when he says maybe he can talk to Cherry for the same reason 
she can talk to him? (39)


Critical-Thinking Questions


1. Why do the greasers continue to fight the Socs, even though, as Ponyboy says, "You can’t 
win against them no matter how hard you try, because they’ve got all the breaks"? (11)


2. Why is Ponyboy sure that Darry doesn’t love him? (18)


3. Why does Ponyboy tell Cherry Valance that he’s "a grease, same as Dally" and call 
Dally his buddy, even though he dislikes the way Dally treats the girls? (23)


4. Why is it OK and "kind of playful" for one greaser to refer to another as greaser? (28)


5. Why does Ponyboy start telling Cherry about Johnny’s run-in with the Socs? (31)


6. Why does Ponyboy tell Cherry the story about Soda and the horse Mickey Mouse? (39–40)


7. Why does Ponyboy suddenly become angry and bitter just after he’s discovered that 
he has a lot in common with Socs? (42–43)


8. Why does Cherry, who hates fights, say she could "fall in love with Dallas Winston"? (46)


9. Why does Darry slap Ponyboy for the first time ever when Ponyboy shouts at him for 
yelling at Soda? (50)


10.  Why does Ponyboy decide to go home, in spite of Darry? (52)







Reflection and Writing


Tell students that they are going to write a response to the question, Is Ponyboy being
fair to his brother Darry? Using the graphic organizer in the appendix as a guide, have
students briefly discuss and jot down notes on the following scaffolding questions: 


■ How does Darry make Ponyboy feel?


■ What positive things does Ponyboy acknowledge about Darry? 


■ Why does Ponyboy think of Darry as hardly being human? 


■ What explanations might Darry give for the way he treats Ponyboy? 


Social Studies Extension Activity: Nontraditional Families 


Tell students that The Outsiders features several groups of people who form nontraditional
or alternative families. For example, the three Curtis brothers are allowed to stay together
without parents as long as Sodapop and Ponyboy, the two minors, behave. Also, the boys
in the greaser gang take care of each other and treat each other as family.


Have students generate a list of some other examples of nontraditional families, for instance,
same-sex parents, single parents who adopt children, or communal families. Tell them that
they are going to interview members of a nontraditional family of their choice, and have
them think of some questions they would like to ask in their interviews. If students are unable
to interview a nontraditional family, they can write answers that apply to the Curtis family.


Allow time for students to compare the results of their interviews and to share their 
conclusions about what different types of families have in common. Help students see
that it is sometimes possible to have both a traditional and nontraditional family at the
same time. As they discuss their findings, ask, How are these families alike and different?
How do they compare with your own family?


Following are a few sample interview questions:


■ What is most unusual about your family? What is most ordinary?


■ What prejudices or obstacles does your family face? How does the family try to overcome
these obstacles?


■ What does your family want for its children? What value does your family place 
on education?


■ Who does the household chores? Who works out of the home?


■ Does your family have some special traditions or ways of celebrating? What are they?


■ What sacrifices do some members of your family make for other members?
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Reading Strategy


For this section, we suggest students mark places where they feel a sense of tension.
Explain that authors, like filmmakers, often get audiences emotionally involved in a story
by using suspense or a build-up to an open conflict or dramatic event. For example, the
end of section 1 (page 52) lets us know that something bad is about to happen, but we
don’t know what. Also like filmmakers, authors may increase the feeling of tension
through details like setting and visual or sound effects. For each place they mark, ask 
students to think about how the author builds tension.


For additional reading-strategy suggestions, refer to the list in section 1 of this unit. You
can also use selected critical-thinking questions to focus students’ reading. Choose a few
questions from the list given below and encourage students to note places in the text
that will help answer them. After reading, students can discuss or write their responses,
using their notes to help provide textual support for their answers.


Vocabulary Development: Premonition


Review the first few sentences at the top of page 67 and have students find definitions 
of premonition in bound and/or online dictionaries. Ask students, What event is Ponyboy
having a premonition about? Why does it give him a bad feeling?


Have students imagine that they are film directors giving instructions on how to present
this scene. Using hints from the text and going on from there, they will develop their
directions by answering the following questions: 


■ How would you design the old church setting so it would appear realistic, but also 
give a "creepy feeling"? 


■ Would you use music or sound effects? What kind? 


■ How would you communicate a sense of Ponyboy’s premonition to the audience? 


If students work independently, they might want to use the graphic organizer in the
appendix to record their notes. Allow time for students to share their responses. 


Inquiry-Based Activities Chapters 4–62
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Questions for Text-Based Discussion


Ask factual and inferential questions only to reinforce students’ grasp of the story’s details
and plot. Once students have answered them, move on to the critical-thinking questions,
which will elicit varying responses that can be supported with evidence from the text.


Factual and Inferential Questions


1. Why do the Socs come after Johnny and Ponyboy? (54)


2. Why does Johnny admire the Southern gentlemen in Gone with the Wind?
Why do they remind him of Dally? (75–76)


3. What does it mean to be gallant? (76)


4. How do Ponyboy and Johnny think the church fire started? (91)


Critical-Thinking Questions


1. Why is it Johnny, the most "law-abiding" member of the gang, who ends up committing
a murder? (56)


2. Why does Johnny start to become less timid and more in charge after the murder? (71)


3. Why does Ponyboy relax after he and Johnny have a cry and fall asleep? Why is he sure
he and Johnny "could take whatever was coming now"? (75)


4. Although Johnny and Ponyboy are similar in many ways, why does Johnny worship 
Dally, while Ponyboy likes him least of all the gang members? (76)


5. Why can Ponyboy talk about nature and poetry to Johnny, but not to most of the 
others? (78) 


6. Why do Johnny and Ponyboy rush into the burning church to save the children? 
Why aren’t they scared? (92)


7. Why does Johnny look like he is having "the time of his life" as they risk their lives 
to save the children? (92)


8. Why is Ponyboy finally able to realize that Darry loves him? (98)







Reflection and Writing


Direct the class’s attention to pages 71–73, where Ponyboy and Johnny have to change
their hair in order to hide from the police. Reread or review the passage beginning
"Johnny sat down and pulled out his knife" and ending "it’s our looks or us." Or have
two students read the scene as dialogue. 


Tell students that they are going to write on the question, Why is cutting their hair one
of the hardest things for Ponyboy and Johnny to do?


Before they write, have students discuss scaffolding questions such as the following: 


■ Why does their greaser hair give Ponyboy and Johnny a feeling of strength and confidence?


■ Why do social groups often like to have a "trademark" style? What are some 
comparable present-day trademark styles? 


■ Why is Ponyboy especially proud of his own hair?


If they like, students can illustrate their essays with "before" and "after" pictures of
Johnny’s and Ponyboy’s hairstyles.


Poetry Extension Activity: Golden Words  


Read, or have a student read, the Robert Frost poem, "Nothing Gold Can Stay," on page
77. To help the class start thinking about what the poem means, you might also reread
the passage earlier on the same page, where Ponyboy describes the sunrise, beginning
"The dawn was coming then" and ending "It was beautiful."


Have the class free-associate briefly on the terms green and gold and write their responses
on the board. Below are some sample responses.


GREEN GOLD


Plants Shiny


Fresh Rich


New Beautiful


Alive Valuable


Inexperienced Rare
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Help students deepen their understanding of the poem by asking questions such as:


■ What happens to flowers? 


■ Why does the poet end line six with the word "grief"?


■ What happened in the Garden of Eden? (You might remind students that the time 
of Eden was sometimes called "the golden age.")


■ Why does the poet say, "So dawn goes down to day"? Why might dawn be considered 
prettier and more special than full daylight? 


■ What does the poet mean when he says, "Nothing gold can stay"?   


Tell students that later on in the story, Johnny will tell Ponyboy to "Stay gold." Ask them
to discuss or write a paragraph explaining what they think Johnny means.
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Reading Strategies


For this section, we suggest students continue marking places where they feel a sense of
tension. For additional reading-strategy suggestions, refer to the list in section 1 of this
unit. You can also use selected critical-thinking questions to focus students’ reading.
Choose a few questions from the list given below and encourage students to note places
in the text that will help answer them. After reading, students can discuss or write their
responses, using their notes to help provide textual support for their answers.


Vocabulary Development: Pride


Introduce the activity by pointing out that personal and group pride plays a big part in
this section of the novel. 


Using the graphic organizer in the appendix as a guide, make two columns on the board,
headed Healthy Pride and Risky Pride. Ask the class to recall things the characters are
proud of in this section of the novel and indicate whether they would list their examples
under Healthy Pride or Risky Pride. Alternatively, students can work in pairs or small
groups, using the graphic organizer. 


Examples might include: the greasers’ pride in their hair and their reputation, Darry’s
pride in Ponyboy’s ability as a fighter, the greasers’ pride in beating the Socs in the 
rumble, and Johnny’s happiness when Dally says he’s proud of him.


Encourage discussion of divergent opinions about whether an example represents
"healthy" or "risky" pride and let students know that mixed responses are to be expected.
For instance, Darry’s pride in Ponyboy’s ability to fight could be seen as a healthy sign of
respect for his younger brother, but it could also undermine Darry’s effort to keep
Ponyboy from ending up as a hood.  


To conclude the activity, have students discuss or write on the following question: Why is
Ponyboy both proud and not proud to be a greaser?


Inquiry-Based Activities Chapters 7–9 3







CSI Literature Unit THE OUTSIDERS 24


Questions for Text-Based Discussion 


Ask factual and inferential questions only to reinforce students’ grasp of the story’s details
and plot. Once students have answered them, move on to the critical-thinking questions,
which will elicit varying responses that can be supported with evidence from the text.


Factual and Inferential Questions


1. What does Randy mean when he tells Ponyboy that Bob just wanted "somebody
to tell him ‘No’ "? Why does he think Bob’s parents were wrong not to punish Bob? (116)


2. Why do years of living on the East Side teach a person "how to shut off your 
emotions"? (122)


3. Why do Ponyboy, Darry, and Soda always get "spruced up" before a rumble? (131–132)


4. Why does Ponyboy feel "out of things" after he asks the others why they like fights? (133)


5. What reasons for fighting does Ponyboy discover when he surveys the gang? (137)


6. Why are the guys in Tim’s gang and the Brumly outfit not exactly what Ponyboy 
would like to call friends? (139)


Critical-Thinking Questions


1. Why does Randy hunt up Ponyboy to talk about how he feels about the Socs-greasers 
rivalry? Why does he feel Ponyboy is the only person he can tell? (115–116)


2. Why is Randy, a Soc, "sick" of the fighting because the greasers "can’t win"? (117) 


3. Why does Ponyboy end their conversation by telling Randy that he would have saved
the kids in the church? (117)


4. What does Ponyboy mean when he says, "We needed Johnny as much as he needed 
the gang. And for the same reason"? (121)


5. Why does Ponyboy say the gang is proud to be greasers, but quickly ask, 
"Why should I be proud of it? Why should I even pretend to be proud of it?" (132)
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6. Why does Ponyboy start asking all the other members of the gang why they like 
fights? (133)


7. Why does Ponyboy go to the rumble, even though he thinks there is no good 
reason to fight except self-defense? Is he just being a conformist, like Two-Bit? (137)


8. What does Ponyboy mean when he says, "We’re greasers, but not hoods"? Why does 
he feel that he and his friends don’t belong with the others but think that they could
end up like them anyway? (141)


9. If Ponyboy and his friends realize that "people usually go by looks," why do they 
go on dressing in a way that looks "hoody"? (141) 


10 Why does Ponyboy have so many conflicting feelings before the rumble? (141–143)


Reflection and Writing


With the class, reread Randy’s speech about his friend Bob on page 116, focusing on 
the passage in which he says, "That was what he wanted. For somebody to tell him ‘No.’ 
To have somebody lay down the law, set the limits, give him something solid to stand on.
That’s what we all want, really."


Have students write in response to this question: Do you agree that young people really
want to have someone set rules and limits for them? Remind them to support their opin-
ions with reasons and examples. 


Before writing, students can discuss examples of "limits," perhaps starting with some of
the rules Darry sets for Ponyboy in the story—observing curfews, doing homework, not
hanging around with certain types of people, like Buck Merril—and adding examples
from their own experience. Other prewriting questions to discuss might include:


■ Do you like knowing what you can and can’t do? 


■ Would you prefer to set your own limits, or have no limits at all? 


■ At what age do you think kids should be allowed to make their own rules?
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Media Analysis Extension Activity: Read All About It!  


Lead the class in a discussion of how the TV and newspaper reporters try to increase the
"public appeal" of the church fire story (page 101). 


■ What is meant by "public appeal"?  


■ Why do the reporters take pictures of Ponyboy’s good-looking brothers? 


■ Why is the headline "JUVENILE DELINQUENTS TURN HEROES" more likely to attract 
readers than something like "TEENS RESCUE CHILDREN FROM FIRE"?    


As a follow-up class activity or as homework, have students look for similar "human 
interest" stories in current newspapers. Help them consider why people like to read such
stories and analyze how their examples use photos, dramatic headlines, quotations, or
unusual twists to increase reader appeal.


Students could also collect stories in a scrapbook, with comments and notes.
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Reading Strategies


For this section, we suggest students mark places where a conflict is provoked or erupts,
and places where a conflict is resolved. When students share responses, help them elaborate
on their thinking by asking, Why is there a conflict here? How does this resolve a conflict?


For additional reading-strategy suggestions, refer to the list in section 1 of this unit. 
You can also use selected critical-thinking questions to focus students’ reading. Choose 
a few questions from the list given below and encourage students to note places in the
text that will help answer them. After reading, students can discuss or write their
responses, using their notes to help provide textual support for their answers.


Vocabulary Development: Remember/Remembering 


Point out that in this final section of the novel, Ponyboy goes from telling himself, "Don’t
remember" (pages 156–157), to "remembering" (pages 179–189). Have the class review
the things that Ponyboy tries not to remember and then lead a discussion on the follow-
ing questions: 


■ Why does Ponyboy’s effort not to remember the past cause him to become more
depressed and hopeless and to live "in a vacuum"? (173)


■ Why does Ponyboy need to remember the bad and sad things in order to get over them?


Questions for Text-Based Discussion 


Ask factual and inferential questions only to reinforce students’ grasp of the story’s details
and plot. Once students have answered them, move on to the critical-thinking questions,
which will elicit varying responses that can be supported with evidence from the text.


Factual and Inferential Questions


1. Why does Ponyboy keep telling himself not to remember? 


2. Why is Ponyboy proud of his brothers for saying in court that Dally was "a real good
buddy of ours"? (168)


3. Why do Darry and Ponyboy start having more fights? (173) 


4. Why is being the "middleman" hard on Soda? (175)


5. Why haven’t Darry and Ponyboy given much thought to Soda’s problems before? (175)


Inquiry-Based Activities Chapters 10–12  4
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Critical-Thinking Questions


1. Why does Ponyboy keep telling himself that Johnny is not dead? Why can he make
himself believe it? (150)


2. Why does Dally want to be dead? (154)


3. Why does Ponyboy say that Dally died "gallant"? (154)


4. Why does Ponyboy still feel uncomfortable talking to Darry? (158)


5. Why does Ponyboy think that Bob was "scared stiff," as well as reckless, hot-tempered,
and cocky? (162)


6. Why does Randy’s visit leave Ponyboy thinking that Randy is just like all the Socs,
"cold-blooded mean"? (166))


7. After the hearing, why does Ponyboy become absent-minded, lose his appetite, and
start failing in school? (169) 


8. Why does Ponyboy, who has never had any desire to use weapons, calmly threaten 
the Socs with a broken bottle? Why does he pick up the glass afterwards? (171, 172) 


9. Why is Ponyboy finally able to write his English theme? (179–180) 


10. How does Johnny’s letter help Ponyboy realize what he wants to say? (178–179)
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Final Projects5
Confer with students individually and have them decide upon a final project to complete
their exploration of The Outsiders. Several possibilities follow. 


1. Panel discussion or writing. Help students explore an overarching critical-thinking
question such as Why does it take so long for Darry and Ponyboy to understand and 
appreciate each other? or Why does Ponyboy feel bitter about the kinds of lives most 
greasers live, and yet feel proud to be a greaser? As an alternative to these topics, use 
an unresolved critical-thinking question that evoked divergent answers in class discussion.


2. Research and role play conflict-resolution techniques. Tell students that they are going to try
to come up with some other methods, besides fighting, that the greasers and the Socs might
have used to resolve their differences. Help students locate information on conflict resolution
through the Internet or other sources. Then have students take roles to act out some of the 
confrontations between Socs and greasers, demonstrating conflict-resolution approaches. 


3. Elaborated Writing. Two suggestions follow.


A. Ask students to consider some of the following questions and jot down notes in
response: Is the kind of gang conflict depicted in the story strictly "a guy thing"? 
Ponyboy discovers that most of his friends really like fighting; why don’t girls like 
physical fights so much? Do girls deal with conflict and hostility better or just 
differently? To conclude, have students use their notes to develop an essay responding
to the following question: Are girls more civilized than boys?


B. One reason Ponyboy wants to write his story is that it might help other people like 
him and his friends and it might lead to a better understanding of the social 
conditions that make such kids outsiders. Ask students to write an answer to the
following question: How will writing his story also help Ponyboy?


In developing their essays, have students consider such questions as: 


■ Why is having a project a good thing for Ponyboy at this time in his life? 


■ How does preparing to write about the past help Ponyboy remember Johnny
without feeling the hurt? 


■ How does writing things down help people make sense of their experiences?  
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4. Dramatization. Have students in groups choose a favorite scene from the story, work 
out a script, assign parts, rehearse, and act out their scene for the rest of the class. 
If needed, give students additional workshop-style guidance in adapting prose to a 
drama format, turning descriptions into stage directions or additional dialogue, and 
using what they know about the characters from other parts of the novel to help them
move and speak "in character" when they perform.


After each performance, allow time for the actors and audience to discuss any changes 
or additions the group made when adapting the text for performance. Students might 
video their productions if equipment is available.


5. Debate. Remind students that characters in the book sometimes speculate about how 
the world might be a better place. For example, note the exchange between Ponyboy 
and Johnny at the top of page 48.


Tell students that they are going to think about what kind of world might avoid 
conflicts like those in The Outsiders. Have the class as a whole brainstorm some ideas 
about what changes would need to be made to bring about peace without fighting. 
Encourage students to think imaginatively. Suggestions might include reforming the 
education system; redistributing money so everybody is middle class; and breaking 
down big cities into small communities surrounded by countryside. 


After the class generates five or six different ideas, have students form teams on the 
basis of which idea they like best. Teams will meet individually to work out their 
arguments in more detail on paper and decide on the order of presentation.


Allow each team ten minutes to present its initial arguments to the rest of the class.
Another ten minutes can be devoted to answering questions or objections from 
the audience.


Each student should have a piece of paper on which to take notes during the other 
teams’ presentations. At the conclusion of the presentations, students can write down
which idea they felt was most convincing and why.


6. Research the poetry of Robert Frost. If students enjoyed their work with "Nothing 
Gold Can Stay," have them research the poet and look at a few additional poems, 
for example, "Fire and Ice," "The Road Not Taken," and "The Oven Bird." They can 
write research or interpretive essays, recite from memory, or present oral interpretations
of these poems for the class and lead a discussion of what the poet wants us to think 
about, modeled on the class discussion of "Nothing Gold Can Stay."







■


GRAPHIC ORGANIZERS


ASSESSMENT RUBRICS


Appendix
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Name


Ponyboy says, "The shade of difference that separates a greaser from a hood wasn’t pres-
ent in Dally." To understand what Ponyboy means, reread pages 9–12 and jot down words
and details that describe these members of the gang.


Steve Randle


Two-Bit


Johnny


Dally


Vocabulary Development 1: Greaser and Hood 


Now answer this question: Why do "nice" people like Johnny and Cherry Valance
sometimes find "bad" kids like Dally attractive?


Compare Dally to the others and explain how a greaser is different from a hood.
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Steve Randle


greasy hair


good with cars


doesn’t like kids


Two-Bit


thinks life is a big joke


shoplifts


likes to fight


Johnny


greasy hair


suspicious


bad home life


Dally


mean hates the whole world


wild has a serious "record"


tuff arrested at young age


tough rolls drunks


steals cold


cheats dangerous


lies 


Vocabulary Development 1: Greaser and Hood (continued)


Sample Responses
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Name


Reflection and Writing 1


Write an essay answering this question: Is Ponyboy being fair to his brother Darry?


Make notes for your essay here.


What positive things does Ponyboy
acknowledge about Darry?


How does Darry make
Ponyboy feel?
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Reflection and Writing 1 (continued)


Why does Ponyboy think of
Darry as hardly being human?


What explanations might Darry
give for the way he treats Ponyboy?
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The abandoned church where Ponyboy and Johnny hide gives Ponyboy a creepy feeling
that he calls a premonition (page 67). What does premonition mean?


What event is Ponyboy having a premonition about? Why does it give him a
bad feeling?


Imagine you are film director giving instructions on how to present this scene. Using
hints from the text and going on from there, develop your directions by answering the
following questions:


How would you design the old church setting so it would appear realistic but
also give a "creepy feeling"?


Name


Vocabulary Development 2: Premonition







What kind of music or sound effects would you use? 


How would you communicate a sense of Ponyboy’s premonition to the audience? 
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Vocabulary Development 2: Premonition (continued)
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Name


In The Outsiders, the characters are affected by both personal and group pride. What
are some examples of things in which the characters take pride? Do you think these
examples are healthy or risky? 


Now answer this question: Why is Ponyboy both proud and not proud to be a greaser?


Risky PrideHealthy Pride


Vocabulary Development 3: Pride
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Page Word I predict it means I know it means (or dictionary definition)


Vocabulary Tracker







Factual and Inferential Reading Comprehension 1 2 3 4


Recalls and includes details in story retellings


Makes logical inferences based on the text


Refers to specific passages


Figures out new word meanings from context


Understands cause and effect in plot


Higher-Order Reading Comprehension (Critical Thinking) 1 2 3 4


Moves beyond literal understanding of story


Interprets character motivation with insight


Offers and supports an idea


Considers ideas other than own


Uses comparison and analogy to explain ideas


Interprets figurative language in context


Returns purposefully to text to relate separated sections


Comprehends events, characters, settings, etc. removed from personal experience


Compares themes or ideas across books


Relates personal experience to ideas in the story


Raises original questions about the story


Evaluates and revises ideas


Shows interest in the book
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Assessment Rubrics


4 – Most of the time 3 – Sometimes 2 – Rarely 1 – Not yet







Written Response to Literature 1 2 3 4


Takes notes using reading strategies taught in class


Records own questions and reactions


Writes persuasively on assigned or original topic


Writes creatively on assigned or original topic


Uses story themes in writing


Maintains a reading log


Writes elaborated answers to thought-provoking questions


Discussion Habits 1 2 3 4


Asks for clarification


Responds to others’ comments and questions


Asks critical-thinking questions


Offers original opinions


Listens attentively


States ideas clearly


Explains own ideas


Uses appropriate discussion behavior and language
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4 – Most of the time 3 – Sometimes 2 – Rarely 1 – Not yet


Assessment Rubrics





SMART Notebook


Stay Gold (Stevie Wonder)

Seize upon that moment long ago 
One breath away and there you will be 
So young and carefree 
Again you will see 
That place in time...so gold 

Still away into that way back when 
You thought that all would last forever 
But like the weather 
Nothing can ever...and be in time 
Stay gold 

But can it be 
When we can see 
So vividly 
A memory 
And yes you say 
So must the day 
Too, fade away 
And leave a ray of sun 
So gold 

Life is but a twinkling of an eye 
Yet filled with sorrow and compassion 
though not imagined 
All things that happen 
Will age too old 
Though gold
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Motif in The Outsiders

Motifs are repeating subjects, ideas, and features that help to develop and inform the novel's theme.



Example of a motif in The Outsiders:  Eye shape and colour



Look at how Ponyboy describes his friends and family:



Darry: "...Darry's eyes are his own.  He's got eyes that are like two pieces of pale blue-green ice.  They've got a determined set to them." - p.6



Sodapop: "His eyes are dark brown --lively, dancing, recklessly laughing eyes that can be gentle and sympathetic one moment and blazing with anger the next."-p.8 



Two Bit: "He had gray eyes and a wide grin..." - p.9 



Dally: "His eyes were blue, blazing ice, cold with a hatred of the whole world." - p.10 



Johnny: "He had big black eyes in a dark tanned face...He had a nervous, suspicious look in his eyes" - p.11 



What is the importance of this motif to the story?____________________________________

__________________________________________________________________________________________________________________________________________________________________________



Motif Assignment:

Choose one character and create a visual image of the 

character’s face.  You must use magazine cutouts to 

create the image – mix and match eyes, chins, 

foreheads, etc.  Use the character descriptions in 

chapters one and two to assist you.  Remember to 

pay particular attention to the colour and shape of 

the eyes. 



image1.jpeg
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The Outsiders – 

Characterization

		Character

		Physical Traits

		Character Traits

Actions/Inactions

Words

What Others Say

		Quotes to Support

Write the lines directly from the text with quotation marks and a page number.



		Ponyboy Curtis

		









		

		



		Johnny Cade

		









		

		



		Sodapop Curtis

		









		

		



		Darry Curtis

		







		

		



		Dally Winston

		







		

		



		Two-Bit Matthews

		







		

		



		Steve Randle

		







		

		



		Cherry Valance
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http://vimeo.com/8562043

1. Formal Essay:  Choose One of the following topics:

· Character Analysis Essay

· Write an essay explaining how the Socs were more of a disgrace and menace to society than the Greasers. Look at how society viewed and treated the two groups. Examine the characteristics of each group, their actions, and the choices each made. Be sure to support your ideas with examples from the novel. 

· Write an essay explaining why you believe each of the 'main' Greasers could be considered a hero. Include your own definition of hero in the essay, and be sure to explain how each boy, in his own way, meets your definition. Remember to support your ideas with examples from the novel. 

· We have looked at “motif” in literature, specifically with the repetition of eyes in The Outsiders.  Ponyboy seems to define his relationships with each character through the description of their eyes.  Explain if you feel his judge of character is accurate.
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http://www.youtube.com/watch?v=qw0wRfHjF5M

Chapter 7 Check in Quiz:  10 points



1.  Who comes to the hospital to speak to Ponyboy? (1) 



2.  Why were they so snap happy with Sodapop and Darry? (1)



3.  What condition is Dally in?  Johnny? (2)



4.  What is the headline of the article in the paper the next day? (1)



5.  What do Cherry and Marcia say in the article? (1)



6.  What may Johnny be charged with? (1)



7.  What are the greasers planning before the rumble? (1)



8.  Explain the conversation with Twobit, Randy, David and Ponyboy. (2)
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Performance Products for The Outsiders

Ms. Kelly and Mrs. MacDonnell


Assignments for this unit:


 1.    Formal Essay: 

        2.    Quote assignment

        3.    Critical thinking questions (Chapter Questions and Essential Questions)


        4.    Article of the month


        5.    Novel Playlist Song analysis (Presentation)

 6.    Final test


Daily work and Participation Activities

1.  6 Word Memoir for Characters in The Outsiders (Graffiti Wall)

2.  Discussion questions

3.  Quick writes

4.  T-chart comparing Soc and Greasers; Venn Diagram at end

5.  Tracking Character Chart

SMART Notebook
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